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From Edtor’s Desk

Under the Goal-4 of the Sustainable Development Goal
(SDG), India seeks to ensure inclusive and equitable quality
education for all. It is a global education development agenda reflects
to promote lifelong learning opportunities. As the knowledge
landscape has been changed rapidly across the globe, reconfiguration
of the education system become a must need to foster entire concept
of learning. So the education system invigorates the human resources
from the storm pace of technological advancement to the moral and
value education perspectives. If the value degrades, the difference
between mechanical items and human being becomes a Nano
component only. So the molding process has been started with
integrity of the Early Childhood care education, school education
to higher education to envisage it as a continuity education as well
as continuous professional development in the later stage. It leaves
no stone unturned in the wish list of the NEP-2020 itself. Accordingly
each State has adopted their own implementation mechanism with
customized effort by emphasizing the regional concerns as education
is a concurrent subject. Focus on the Indian Knowledge System
encircling the regional as well as folk knowledge pool is now a
high priority area under the above initiative. Our folk life has an
integral value towards sustainability, so the education system covers
not only the cultural elements but also the knowledge and livelihood
opportunity.

The research paradigm is now shifted mostly to the applied
sector, however still we have many things to explore in the
fundamental sectors. So, Editorial board of this journal emphasized
the coverage of fundamental and descriptive research in the
multidisciplinary thematic areas. Entirely, the broad spectrum mission
of SDG, its implication in the new paradigm, heritage themes as
well as baseline approach of integrated education system is in the
underneath and top.

- Dr. Montu Kumar Borah
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Implementing TBLT (Task-Based Language Teaching) :
The Need for a Standardized Framework in the

Vernacular Medium Schools of Assam

Jushmi Gogoi
Assistant Professor

Department of English, PNGB Govt. Model College, Assam
Email : jushmigogoi15@gmail.com

Abstract

English has emerged into the "language of survival" in
the modern world. Assam's government and non-government
vernacular language schools currently prioritize reading
and writing abilities over the other two skills, hearing and
speaking, which appears to be a complete disregard. As
a result, this essay will attempt to examine how English
is taught in these vernacular-medium schools using the
corpus of existing research. The research makes the
assumption that there is no adequate framework in these
schools to improve students' communicative abilities, which
causes students to feel uneasy while speaking English and
to struggle greatly to tackle higher education, which is only
offered in the English language.The current research will
shed light on how TBLT can be beneficial and can aid
students in achieving a particular competency level required
for effective communication. Additionally, the research will
look for ways to utilise TBLT's opportunities and challenges.
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In order to improve students' conversational skills, it is
necessary to build a standardised framework, so the
researcher will also try to provide some effective methods.
Language instruction, in the words of Dave and Willis,
"aims to enable learners to use the language they have
learnt in school or college to use the language they have
learned to communicate successfully with other users of
English in the world outside." This study will therefore be
useful in creating a more "equitable" educational system.

Key Words : Task-Based, Language Teaching, English
Teaching, Vernacular medium, Standard Framework.

Introduction:
There is no denying that English has a position of prestige not only in our

society but also throughout the entire world. A language is a tool through which one
learns to communicate ideas and concepts. English was acknowledged as the workable
solution to the multitude of languages in India due to the varied cultures and people
there, and it is one of the three languages included in the language formulas chosen
by the government of the nation. It is troubling that, despite these benefits of the
English language, the majority of vernacularly educated students from diverse linguistic
origins are unable to speak English fluently or lack the necessary skills.When it comes
to higher education, which is delivered in English, they experience significant challenges
as they shift from their native tongue to the second language. Despite having English
as a subject in Class I, they are reluctant to speak it.

Assamese medium students, as well as the students from different communities
who are enrolled in these state government schools, where the medium of instruction
is Assamese, do not feel at easewhen they move out for higher education as it is
imparted in English only. These minority languages are not given importance in schools
as well as colleges; therefore, students feel neglected and are not motivated enough
to learn new languages. English becomes third language for them and most of them
develops a phobia towards English.For various socio-economic reasons, most of them
even leave school without even having a basic education. Again,although a limited
number of students from these communities, including Assamese students, get
satisfactory marks in the examination, they cannot use English in their practical life.
Observing these, it is assumed that the standard of teaching and learning English has
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some hurdles. Although there have been recurring reforms in the policy of the Indian
government towards the teaching and learning of English and currently English is taught
as a compulsory subject in all schools (Unnisa, 2012), students from vernacular-
medium schools mostly feel left out or disconnected in the English-speaking
environments and the school curriculum also do not encourage them to speak the
language; it is also important to mention that the proper exposure to acquiring language
is missing in Assamese Rural areas, the school environment is failing miserably to
provide an appropriate environment for acquisition of a Second Language.  However,
the demands in India for better teaching and learning of English are not being met
meaningfully in vernacular-medium schools (Gupta, 2012; Javalgekar, 2013; Kumaran,
2011; Ramanathan, 2007). Students in vernacular medium schools in India mostly
leave school speaking a language that would not be recognized in the job market
(Pathan &Shiakh, 2012). This paper is a review of related literature to suggest a
reconsideration of English language teaching in vernacular-medium schools in India
with an emphasis on Task-Based Language Teaching, which can help the students
from these schools' cope with the present world.

Task-based language teaching shortly referred to as TBLT mainly focuses on
the use of authentic language in the classroom environment to facilitate the
communicative aspect of a language. It encourages students to do useful tasks that
are very natural in day-to-day life using the target language to develop the basic
competence for use in day-to-day life.

Objectives of the paper
The basic objectives of this paper are:
� The main objective of this paper is to discuss the problems of

learning the English language by Assamese medium students based on secondary
sources

� The current research is going to throw insight into the opportunities for
implementation of TBLT as a methodology for teaching-learning of English in Vernacular
medium schools.

� The researcher is also going to attempt to suggest some effective measures
as there is an urgent need to design a standardized framework to enhance students'
communicative skills.

Methodology
The issues with learning the English language are analyzed and presented in

this paper using a qualitative methodology. It discusses the indicated topic using journal
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articles, online articles, research papers, books, dissertations, reports, etc. The writing
of this paper was aided by a variety of papers on topics such as creative curriculum
design, issues faced by ESL students learning English, and approaches and methods
for teaching and learning English. To write this paper, various secondary data sources
were utilized.

Review of Related Studies
Though no research study on implementing TBLT in the ELT context in Assam

is reported or known to have been done, numerous research studies have been
conducted around the globe that have examined the viability, feasibility, and constraints
associated with the implementation of TBLT in various ELT contexts.

The term task-based language teaching (TBLT), which refers to creating
process-oriented syllabi and creating communicative tasks to encourage learners' actual
language use, became widely used in the field of second language acquisition with
the introduction of the Communicative Language Teaching (CLT) approach in the early
1980s and much emphasis on learners' communicative abilities over the following two
decades. The implementation of task-based language teaching has been the subject
of numerous studies, such as "Implementing Task-based Language Teaching" by D.
Bugler and A. Hunt, "Implementing Task-Based Learning with Young Learners" by
D. Carless, Task-Based Language Learning and Teaching by R. Ellis, "The Task-
Based Approach: Some Questions and Suggestions" by W. Littlewood, "Task-Based
Learning: the Interaction Between Tasks and Learners" by J. Murphy, Task-Based
Language Teaching by D. Nunan and Approaches and Methods in Language Teaching
by J. Richards & T. Rodgers, etc.

In his study titled "The impact of English as a Global Language on Educational
Policies and Practices in the Asia Pacific Region" D. Nunan reports that TBLT emerged
as a key idea from a study of curriculum guidelines and syllabi in the Asia-Pacific
countries including Japan, Vietnam, China, Hong Kong, Korea, and Malaysia. This
study is based on interviews with teachers, teacher educators, and ministry officials.
In-Jae Jeon and D. Carless concluded that TBLT has not yet been thoroughly explored
or proven empirically in terms of its classroom practise in school foreign language
learning environments, despite its pedagogical benefits around the participatory learning
culture.

R. Ellis demonstrates how the task-based approach to language teaching has
developed in response to some limitations of the conventional P-P-P approach,
represented by the process of presentation, practise, and performance. This approach
is based on the constructivist theory of learning and communicative language teaching



ACADEMIA || 11

methodology. As a result, it has the significant implication that language learning is
a developmental process that fosters communication and social interaction rather than
a product acquired by practising language items and that learners pick up the target
language more quickly when they are exposed to engaging task-based activities in
their everyday lives.In the 1980s, researchers like M. P. Breen, C. Candlin, D. Murphy,
D. Nunan, and N. S. Prabhu proposed various task-based approaches, which later
evolved into a detailed practical framework for the communicative classroom in which
learners engage in task-based activities via cycles of pre-task preparation, task
performance, and post-task feedback using language focus (Skehan, A Framework
189-206; Willis, Doing TBT 22-29). According to R. Ellis' book Task-Based
Language Teaching and Learning, TBLT has recently been re-examined from a variety
of angles, including oral performance, written performance, and performance assessment.
In the setting of Korean secondary schools, Jeon and Jung investigated how EFL
teachers perceived TBLT. 228 instructors from 38 middle and high schools in Korea
completed questionnaires to provide the researchers with the data for their study.
The overall conclusions of their study showed that many Korean EFL teachers still
have some reluctance to use TBLT as an educational strategy due to perceived
disciplinary issues with classroom practise, even though they have a greater
comprehension of its fundamentals. They came to the conclusion that teachers had
their own motivations for using or forgoing TBLT.

In conclusion, the research results demonstrate that TBLT presents a chance
for real-world learning in the classroom.Additionally, TBLT takes into account learning
the form in addition to emphasising meaning over form. Furthermore, TBLT is
intrinsically motivating and could work well with an educational ethos that places a
focus on the needs of the student. It also provides for teacher input and guidance
at the same time. Finally, it can be employed in conjunction with more conventional
processes and caters to the growth of communicative ease while paying close attention
to accuracy.

Discussion
According to some, English is the most significant language in the world and

has both communicative and educational value. It is regarded as the "Lingua Franca"
of the world and is one of the most widely spoken languages in use today. It is
undeniable that English has replaced most other languages as the primary language
used around the world, particularly in commerce, education, the internet, politics,
science, aviation, and the entertainment industry. Despite the fact that language issues
are frequently regarded as being ignored, they are actually quite important because
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language is both an instrument of expression and a tool for communication. It is crucial
to note that the majority of students experience language barriers as they transition
from their vernacular medium schools to higher education.Despite the Constitution's
adoption of the three-language formula and the Kothari Commission's revision of it
in 1966, it was a complete failure. At the primary level students are instructed in
the local official language of their states in the government schools; the English language
is not given that prominence but is instead taught just as a subject. These regional
languages can limit one's ability to travel and so limit his employment options. However,
all resources and higher education are offered in English only; as a result, our pupils
will never be able to gain greater information or opportunities if they do not speak
English. However, we cannot deny the importance of mother tongue in learning a
second language, but considering the progression of the world and opportunities,
learning English has become necessary. Additionally, the English language has the
potential to be a catalyst for integration. English is a global language.  As a result,
the government and decision-makers should prioritise resolving this linguistic barrier
that prevents our youth from finding employment. English is a crucial skill that can
significantly improve the young of India's employability. Making English proficiency
a priority since childhood can have a significant positive impact on society and its
economy.

In a study conducted by Nazrul Islam on the Learning of English by the 12th
Standard Assamese Medium Students of Barpeta District, Assam, India, he finds that
no respondent among the two hundred sample students agreed to his question of
their full understanding of the English lessons taught by their teachers in the classroom.
Only 14.5 percent of the pupils concurred. Instead, the majority of pupils gave
contradictory responses. Among the students, 69% were in disagreement. Therefore,
it is clear from this where these kids stand in relation to the intensifying global rivalry.
The English language skills of these students must be given great weight in this situation,
starting at the school level itself.Only 6.5 percent of the students in his study believed
that their teachers occasionally used these tasks to make the classroom communicatively
oriented, and the percentage of communicative activities arranged in the classroom
is negligible on a daily basis. According to 84% of the pupils, their teachers never
planned any kind of expressive activity.

In his paper "Language Policy and ELT Programme in Assam", Mohd. Mahibur
Rahman discusses how everywhere this need for English proficiency is realized. He
quotes the Editor of The Assam Tribune, who asserts that students' inability to
communicate effectively in that language and their lack of proficiency in it have made
it difficult for them to obtain good jobs. He writes, "The few who have done well
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in their examinations also fail to obtain good jobs as lack of knowledge of English
or lack of the skill of communication through English stands as the main obstacle
on their way." This has led to an increase in the number of young people without
jobs. The world of today is moving quickly in terms of science, technology, computer
science, and other specialized fields of study, thus being able to communicate effectively
in English has become essential (Bordoloi,2001).

The goal of task-based language instruction is to give students a natural setting
in which to use the language. There are several opportunities for interaction as students
attempt to finish an assignment. It is believed that these interactions help people acquire
languages more easily since they require people to communicate and comprehend
one another (Larsen Freeman,2000). With TBLT, students can learn the fundamentals
of the language as well as its structure, patterns, and many forms. In contrast to
decisions made by the teacher or the coursebook, TBLT prepares assignments based
on the needs of the student and those very specific fields of language that are addressed
in the course.With the help of the TBLT, pupils can communicate for extended periods
of time. The traditional approach of presentation, practise, and production appears
to be particularly teacher-focused. TBLT is suitable for learners and inspiring. As
TBLT aims to create an atmosphere where language use is practical, this method
or approach can aid students in becoming proficient in English or at the very least
assist them become aware of the fundamental communicative abilities needed to live
in the modern world.

English is thought to be quite popular in Assam. To provide their children
with the education they believe to be of the highest calibre, parents frequently choose
for English-medium or convent schools. English is taught in government schools
beginning with the first standard. However, a lot of pupils have major difficulties
speaking, writing, and reading English. English is frequently regarded as a topic of
failure since students are typically quite hesitant to speak in class despite knowing
how important it is for job interviews. Due to their inability to communicate with
people outside of their own culture fluently in English, their poor self-esteem, shyness,
and reluctance, as well as the fact that they have a medium level of education in
the vernacular, these students frequently experience anxiety.Teachers need to be aware
of the unique variances present in the classroom, be able to pinpoint the causes of
language learning anxiety, and assist the students in overcoming such issues. Teachers
must to make an effort to comprehend the backgrounds of their students and guide
them in the right direction.
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Conclusion
This TBLT framework can significantly improve students' conversational skills

in a place like Assam where English is predominantly taught as a second language.
Both curriculum designers and policymakers should place a high priority on how to
create a classroom that is welcoming to kids so that they can have access to all
the tools necessary for their overall development. To make TBLT more applicable
and efficient, additional research is required on how to build it based on the
socioeconomic context in Assam. Teachers should be given the opportunity to learn
about task-based learning techniques (TBLT) connected to planning, implementing,
and assessing since it is also evident that they lack practical application knowledge
of these approaches or techniques.To this end, it is recommended that teacher
education programmes, which seek to provide in-depth training about language teaching
approaches, correctly address both the advantages and disadvantages of TBLT as
a teaching strategy, ranging from fundamental concepts to specific techniques.
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Abstract

Sexuality is a discourse constituted by the society and
disseminated through various institutions of power. The
discourse of sexuality considers heterosexuality as a norm
and other sexual practices are considered as a transgression
from the norm. As a result, the LGBTQ community,
because of their 'beyond normative' sexual preferences, is
considered as the 'perverts' of the society and they have
to remain outside of the purview of mainstream culture.
Therefore, the LGBTQ community, in order to assert their
identity in the mainstream society, has to resist the
dominant norm of heterosexuality. But queer resistance,
initiated by the queer subjects, does not validate their
identity as 'queer' in the mainstream society. Rather, queer
resistance reconstructs an alternative pattern of resistance
for them. In history, there are only a few example of visible,
organised movements of queer subculture to resist the
norm of heterosexuality. In most of the cases and in most
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countries like India, queer resistance is hidden and is
incorporated in their everyday actions. This article aims
to study the acts, routes and methods of resistance that
seem to be adopted by the queer characters in the two
novels of R. Raj Rao i.e., Hostel Room 131 and The
Boyfriend.

Key Words : queer, resistance, heterosexuality, everyday
resistance, queer subculture

Introduction
Resistance can be defined as a social phenomenon which includes a wide

range of behaviours and actions whether verbal, physical or rational which aim to
oppose the dominant ideology and the institutions of power within the sphere of politics,
literature, culture and sites of production. Resistance may take place at the individual
level and at the level of a group or community which may seek to dismantle the
whole system of power. Given its wider scope, resistance is not only limited to
individual or community but it occurs within different cultures and subcultures.
Subcultures resist the dominant culture which functions as hegemonic and demands
unquestioning obedience to the law. The dominant culture disseminates the dominant
ideology and validates certain codes and values as norm of the society. These norms
and values exert control over the lives of the people who belong to a particular
subculture. Subcultures resist these norms and ideologies of the dominant culture by
means of opposition and lead a life which is in stark contrast to the 'normal' and
'polite' life advocated by the mainstream culture. This process of resisting the hegemonic
control and power of the dominant culture immensely influences the society.

The analysis of the definition of resistance focuses on the two basic features-
action and opposition. Resistance is a series of actions which implies that it is not
simply a quality or a state of being but a set of behaviour performed by the people.
Generally, the word 'resistance' is associated with social movements and political
revolutions which include rally, boycott, setting up of a new organization etc. Apart
from these physical forms of resistance, there are some other symbolic forms of
resistance like hairstyle or dressing styles, talking, writing, cracking jokes, maintaining
or breaking silence. Again, resistance is an act of opposition which implies that the
action is against the dominant discourse of the institutions of power which are thought
to be prejudiced and arbitrary. Though resistance is an act of opposition to the system
of power, it is not an independent phenomenon of the society. Like other phenomena
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of the society, resistance also depends upon the time, space and the relations of
power of the society. Hence the concept of resistance is not natural, rather it is a
constructed one. The act of resistance is engrossed with various actors, methods and
discussions. Therefore, the manner of the acts of resistance is not uniform, rather
plural. Because of this variability, both the actors and participants as well as the act
of resistance are not static. Resistance is led by the powerless against the powerful
in order to bring a change in the society. But due to the multiple layers of hierarchy,
once powerless may become powerful in the course of time and vice-versa.

Resistance is a complex and diverse phenomenon not only in terms of
behaviour but also in terms of scale. Resistance may occur at the individual, collective,
local or global level. Again, the level of coordination also varies among the participants
of the resistance act. While collective protests or revolutionary activities require
coordination among the actors, individual resistance happens without any coordination
among them. Again, the goal or purpose of the act of resistance also varies from
person to person or the situation to situation. In most of the cases, the weaker section
of the society resists the hegemonic control of the dominant group in order to bring
a change in their condition but sometimes resistance is directed to prevent a massive
change. For example: when an indigenous community tries to preserve their identity
and culture against assimilating to the foreign culture. Moreover, it is assumed that
resistance often comes from the oppressive or weaker section of the society. But,
sometimes the powerful or dominant section also seeks to resist certain activities of
the society. Finally, resistance is not always a political phenomenon but sometimes
it is directed towards retaining one's identity.

In spite of all these diversities, two basic features are common in all forms
of resistance-it is an activity which takes place in opposition to something or someone
within the society. In this act of opposition, the issue of visibility is very important.
Earlier, the scholars recognized massive protests or revolutionary acts where
participants directly opposed or challenged the government or the systems of power
as true instances of resistance. But, James C. Scott, in his text Weapons of the
Weak:Everyday Forms of Peasant Resistance, talks about an invisible form of
resistance which he calls "everyday resistance". He develops the idea of everyday
resistance on the basis of his research on peasant politics where he states that weaker
or powerless sections of the society cannot afford to openly challenge the authority
because of their lack of courage or opportunity. As a result, they express their
resistance with the help of ordinary weapons of everyday acts like "foot dragging,
dissimulation, desertion, false compliance, pilfering, feigned ignorance, slander, arson,
sabotage and so on" (Scott, xvi). These acts are called everyday form of resistance
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because they are invisible, mundane and ordinary in nature. Since these acts of
resistance are invisible, they remain hidden from the scope of the dominant class and
it helps the weaker sections to protect their interests. Though these forms of resistance
are invisible and less violent than the other visible forms, they are considered as
resistance because they either refute or lessen the demands of the dominant class.

The question of whether recognition or visibility is required in resistance has
been the topic of much discussion among scholars. James C. Scott is of the opinion
that recognition is not important to consider an act of opposition as resistance. But,
other scholars argue that recognition should be the basis of any resistance activity
and that recognition should be associated with visible, organized protest or revolution
which aims at bringing change in the society. Herein arises a question regarding who
will identify an act of opposition to be resistance? Research on resistance reveals
that there are two different groups of people who are not the direct participants of
resistance-first, the target group against whom the resistance is governed and secondly,
the observers who are common people, media persons, researchers etc. For example,
the everyday forms of resistance are not identified by the target group but they  are
very  much  visible  to  the other  members  of  the society.  But,  here,  also
arises contradictions among scholars because it is argued that to be an act of resistance
both the target group and other observers have to be equally aware of the oppositional
act.

Along with recognition, intent is another important aspect of the act of
resistance. If an individual or a group of individuals start opposing the authority with
an intention to resist, those opposing behaviour can be termed as resistance. Even
if those acts of resistance cannot meet the desired result, they are regarded as
resistance because of the intention of the actors. It shows that intention is more
important than the outcome in a resistant act. However, it is very difficult to know
or determine one's intention because it is the internal state of mind of the actor. Scott's
concept of 'hidden transcript' is important in this regard. Scott is of the opinion that
the weaker or exploited section of the society is aware of their exploitation and they
intend to resist it but this resistance is not public resistance rather a private one.
Therefore, Scott is of the opinion that the intention of the actors can be determined
reasonably only from the action, even if those actions are carried on privately or
publicly.

There are another group of researchers who state that intention is not a key
element to determine something as resistance. In some cases, perhaps, the actors
themselves may not be aware of their action as resistance. For example, someone
may adopt different hairstyles or dressing styles but these fashions may not intend
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to resist the mainstream cultural norms. Again, cultural differences may result in the
difficulty to understand the intention of the actors "because the same action can have
different meanings across cultures, those outside a culture may mistake the resistant
import of an action" (Hollander and Einwohner, 543). Thus, the aspects of recognition
and intent are related to one another because "an observer (such as a researcher)
may fail to recognize an act as resistant if she lacks the cultural knowledge to identify
the intent behind the action" (543). This relationship between intention and recognition
makes resistance an interactional act. Resistance is not only limited to the intention
of the actors' actions but the recognition and reaction of the target and other groups
to that behaviour also matters in this regard. As Hollander and Einwohner say:
"understanding the interaction between resisters, targets and third parties is thus at
the heart of understanding resistance. " (548)

While talking about resistance, the concept of power cannot be neglected.
Foucault is of the opinion that power creates the very situation which compels the
subjects to indulge in resistance. Along with the change of power, the manner of
resistance also changes. This change in resistance also influences power. But neither
resistance nor power gets the desired outcome; rather both exist together.

Foucault in his critical writings talks about the importance to free human beings
from several layers of power. In a particular society, the forces of power aim to
increase the productive capacity of the human beings as well as to dampen the resistive
spirit which may dismantle the authority. Resistive forces are dangerous to the system
of power and hence there always exists an opposition between power and resistance.
Though it is often assumed that power and resistance are two contradictory phenomena
and resistance is always directed to deconstruct the forces of power yet in practical
sense, both resistance and power share a cyclical relationship; both are combined
and intertwined affairs of the society. The weaker section of the society not only
resists power but also produce it. Actors of resistance often disseminate power through
discourses even after their desire to undermine the hegemonic control. Therefore, the
actors are both "the subject and the object of power" (Vinthagen and Johansson,
13). Being the subject, he/she practices and promotes the ideologies and stereotypes
and being the object, he/she has been marginalized and thus indulged in resistance
strategies. Thus power is plural "in which any subject always exists in an intersection
of these powers" (32). Thus, resistance is not governed by power rather it acts by
itself. It is resistance which is capable of production while power only creates the
situations of resistance. Resistance might also produce another power while resisting
the other. Therefore, Foucault calls resistance as "counter power" (Pickett, 459) which
means resistance is not only a renunciation of power but it is a productive and creative
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phenomenon. In this context, Foucault's dictum "where there is power there is
resistance" (Foucault, 98) can be used in an inverted way-"where there is resistance,
there is power" because power gives birth to resistance which is associated with
more use of power which ultimately results in more violent forms of resistance.
Moreover, resistance gives the scope for "aesthetic self-creation" (Pickett, 462) apart
from bringing change to the society.

According to  Foucault, power is not a phenomenon that is ingrained only
in the institutions of the government and other social institutions of the ruling class.
Rather, power is everywhere and every social relation is governed by power. Foucault
argues that power works through discourse which is a constructed form of knowledge.
This form of power does not involve any violent means or force to compel people
to abide by the rules but disseminate the 'truth' through language, speech and writing,
education, media, political, economic and cultural ideologies. Thus these discourses
of power rule by consent where people internalize the norms and behaviour constructed
by the society. Foucault, in his texts, talks about how the discourses of power like
science, medicine, law etc. construct certain forms of knowledge about sexuality,
psychiatry and criminality and labelled some sections of the society as criminal,
insane and sick, thereby placing them under surveillance of the authority. This
construction of knowledge creates the 'other' who is considered as the deviator of
the norm of the society. This construction of 'other' is based on the principle of
exclusion and it gives rise to practices like imprisonment, punishment and medical
treatment. Thus power creates knowledge but not all knowledge is considered as
power. Power represses certain knowledge while promotes others to assert control
over subjects.

Sexuality is one such knowledge constituted by the society and disseminated
through various institutions of power. The discourse of sexuality validates heterosexuality
as a norm and any other sexual practices outside of this norm are considered as
a transgression. As a result, people like gay, lesbians, transgender and bisexuals are
considered as the perverts of the society and they are not allowed to assimilate into
the mainstream culture. Rather, they fall into the category of subculture. Like any
other subcultures or subaltern community, resistance is also evident in the queer
subculture. But, in queer subculture, an account of real resistance is absent. Queer
resistance does not refer to that resistance initiated by the queer subjects in order
to validate their identity as queer. In fact, "queer resistance resituates the queer subject
within the articulation of an alternative paradigm of resistance" (Mowit, 136). Queer
resistance initiated with the Stonewall Riots of 1969 which was a protest against
the raid of the police in Stonewall Tavern of New York, a popular gay meeting place.
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This riot is considered as the first movement for the liberation of the gays. After
that, various organizations like Gay Liberation Movement (GLF), AIDS Coalition to
Unleash Power (ACT UP), and Gay Activists Alliance (GAA) organized protests in
demand of social, medical and legal freedom as well as equal rights for gays and
lesbians in the society. There are only a few examples of such visible, organized
movements of the queer subculture in the heteronormative society. In most of the
cases and in most countries like India, queer people through their everyday actions
assert their resistance to the heteronormativity.

Everyday form of resistance is different from the formal, collective, organized,
visible and dramatic form of revolutions, protests or confrontations. It can be defined
as "about how people act in their everyday lives in ways that might undermine power"
(Vinthagen and Johansson, 2) and it is "quiet, dispersed, disguised or otherwise
seemingly invisible; something Scott interchangeably calls 'infrapolitics'" (4) which refers
to those activities which have political objectives but they are not considered as political
in the particular society. Everyday forms of resistance fights for those issues which
are true but not legally sanctioned. On the other hand, open, direct confrontational
resistance fight for those affairs which are legally sanctioned. Thus, the aim of both
the forms of resistance is same but the manner of protest is different. Everyday
resistance relies more on the use of tools or methods to show their resistance to
the system rather than indulging in confrontations with the authority like other visible
forms of resistance.

Everyday resistance is praxis. It is neither suddenly realized, pre-planned nor
the consequences of some other actions. Again, everyday form of resistance is
associated with power like other visible forms of resistance. It means everyday form
of resistance is not separate or independent social phenomenon rather a continuous
process between the system of power and the forces of subversion. The existence
of everyday forms of resistance confirms the fact that "resistance is integrated into
social life and is a part of normality; not as dramatic or strange as assumed" (Vinthagen
and Johansson, 3).

Use of disguise is the key feature of the everyday form of resistance where
the personal identity of the protestors is not revealed and in some cases, even the
resistance act is in disguise. For example, homosexual love is prohibited in a society
where heterosexuality is a norm. This norm can be resisted not by indulging in an
open, direct confrontation with the society but by developing homosexual relationships
in spite of being considered as illegal. But, in some occasions, these hidden, small
scale everyday forms of resistance become collective and public. For example: the
Gay Pride Movements which demand to give equal rights to homosexuals in the society.
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But, in spite of its later assimilation with the public and organized forms of resistance,
everyday forms of resistance are entirely different from other resistive forces. Everyday
forms of resistance can be defined as an "initial, off-stage, or later stage activity"
(9) in comparison to other forms of resistance.

Apart from Scott, another theorist Michel de Certeau states that everyday
forms of resistance use such strategies which are dependent on time but not on space.
He states that everyday form of resistance is all about using common strategies in
the day-to-day life to deconstruct the system of power to achieve the desired goal.
Therefore, everyday resistance is a creative form of doing things in a different manner.
He considers everyday form resistance as the art of the subalterns to bring changes
into the society.

Objectives of the paper
This chapter seeks to analyse the acts, routes and methods of resistance that

seem to be adopted by the queer characters throughout the novels to undermine
the myth of heteronormativity prevailing in the society. This chapter also seeks to
analyse whether the characters are successful or not in subverting the existing norm
and whether these acts of resistance enable them to form identities of their own in
the heteronormative society. The chapter also aims to study the methods the author
adopts to dismantle the myth of heteronormativity.

Methodology
The methodology of the study consists of close reading, interpreting and an

in depth analysis of the two novels-The Boyfriend and Hostel Room 131 by R. Raj
Rao. The study will also be supported by a significant number of secondary sources
i.e. critical writings which deal with the subject of gender and sexuality studies.

Discussion
The novels of R. Raj Rao namely The Boyfriend and Hostel Room 131 can

be studied from the perspective of everyday resistance which is evident in Rao's writing
style. Again, the presence of invisible queer spaces within the mainstream heteronormative
spaces is also a kind of resistance. But, Rao's queer protagonists are not radical
enough to resist the heteronormativity of the society. In The Boyfriend, Yudi, a forty
four years old freelance journalist, is openly a gay. His character can be studied from
the perspective of Foucault's anti- essentialist nature of a gay man. He is an anti-
essentialist because of his radical outlook in terms of his sexual preferences. Even
his colleagues are also aware of the fact that he is a gay and this does not create
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any communication gap between him and his colleagues. Yudi is completely against
the idea of heterosexual marriage and avoids any relationship with women. He is
well aware of Bombay's hidden queer spaces of which he is a frequent visitor in
search of pickups for casual sex. On such a search, he meets Milind, a boy from
the Dalit community, in the Churchgate loo and after this meeting he realizes the need
for a partner in his life.

Though Yudi is radical and open in his sexual preferences yet he cannot resist
the normativity entirely. His character can be regarded as an ambiguous one. It is
evident in the chapter "Mate House" when Milind comes to stay with Yudi for a
week. Yudi sends Milind for a walk in the morning before his maid Saraswati's arrival
in apartment. He feels hesitated to give due recognition to Milind in front of Saraswati.
Again, when Yudi brings Milind to his apartment for the first time for casual sex,
he blindfolds Milind in order to protect himself from being blackmailed for money.
Though Yudi is open in front of others, he cannot speak freely about his homosexual
nature with his mother who possesses a conventional attitude. His mother often insists
him to get married but he prefers to remain silent in this matter. He doesn't want
to hurt his mother and that's why he keeps his identity in a closet in front of his
mother. Moreover, towards the end of the novel when Milind decides to marry a
girl of his family's choice, Yudi finds solace in the company of Gauri whose marriage
proposal he earlier rejects. Though, there is not any mention of sexual relationship
between them, the very idea of finding solace in the company of a woman is a blow
to his homosexual nature. All these instances make Yudi's character an ambiguous
one which contradicts his anti-essentialist attitude. Though to some extent, he is able
to dismantle the normativity and to perceive the world differently by leading a life
of his own choice, this attitude is not radical enough to resist the stereotypes entirely.

Yudi's partner, Milind's character is completely opposite to Yudi. Milind belongs
to the Dalit community and he is undermatriculate. Because of his caste and also
his lack of education, his views are not radical like Yudi. His homosexuality can be
termed as situational because he is forced to develop his relationship with Yudi in
need of money. Milind does not consider himself to be a gay and hence does not
perform sexual act in public like Yudi. Milind even forbids Yudi to come to his home
and to meet his family in the fear of being caught by his family members. Milind's
behaviour also creates doubt in Yudi's mind and he frequently asks Milind whether
he is a true homosexual or not. But Milind is not a gay in the true sense of the
term. He is a bisexual who leads a double life by marrying a girl of his family's
choice and thereby nourishing the institution of marriage of the heterosexual society.
Even after his heterosexual marriage, he returns to continue his relationship with Yudi
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only because of his deteriorating financial conditions. Thereby he continues both the
relationship and his homosexual identity remains in closets. Throughout his life he cannot
come out of this closet. For him, his homosexuality is not his identity but it is the
momentary fulfillment of the pleasure and a support to his poor financial condition.
After the fulfillment of these conditions, he returns to his heterosexual life. And thereby
represses his homosexual desires. Thus, like Yudi, he is also an ambiguous character.
This shows that Milind cannot use his homosexual identity in a creative way to dismantle
the stereotypes of the society rather he validates it.

In Hostel Room 131, the character of Siddharth can be considered as radical
and stubborn. Like Yudi, he has his own way of life and possesses unconventional
views regarding sexuality. He even dares to go to any extent to continue his relationship
with Sudhir. Again Sudhir, who belongs to a traditional family from Belgaum, does
not possess unconventional views like Siddharth. He is also not radical in his attitude
and cannot think or do anything against his family's wish. He cannot fight for his
love for Siddharth and ready to shun his company till the completion of his study.
But, later in the novel, his character becomes stronger and he decides to undergo
a sex change operation in order to be united with Siddharth. He even decides to
leave this country and settles in the west where they don't have to face discriminations
because of their alternative sexual preferences.  Though this is a radical step against
the norm yet it nourishes the stereotypes because the marriage after such operation
is not homosexual rather  a heterosexual one.  Siddharth,  being  an  anti-essentialist,
initially opposes the idea because it will impose compulsory heterosexuality upon him
and he has to follow the norms of a heterosexual marriage as a husband. But, later
on, he is persuaded by Sudhir and agrees to Sudhir's decision. Eventually, the operation
becomes successful and they migrate to the US. Therefore, the characters of Siddharth
and Sudhir cannot be considered as revolutionary to resist the normativity rather they
nourish it.

The above discussion shows that the queer protagonists of the two novels
cannot resist the heteronormativity neither can they bring changes to the society through
their preferences for the alternative sexuality. They cannot use their homosexuality
in a creative way; rather they prefer to remain in closets or to escape from the space
in order to avoid oppression from the society.

Though resistance does not come from the queer protagonists of the novel,
Rao's writing style and setting of the novel can be considered as challenging to the
normativity. Through his queer protagonists Rao explores the hidden queer spaces
of the cities of Bombay and Pune which are a kind of threat to the heteronormative
spaces. The setting of the two novels explores the cities of Bombay and Pune which
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have many queer spaces like the gents' toilets, railway compartments, gay parks, gay
nightclubs, gay magazine, boys' hostel etc. within the mainstream urban spaces. Since
homosexuality is a matter of negation, the heterosexual society negates the very
presence of such spaces and hence these spaces are closeted. Closet, no doubt,
is a symbol of marginalisation but at same time, the very presence of closets symbolizes
the resistance  of  the  marginalized  people.  The  presence  of  such  spaces
deconstructs  the performativity of space as heterosexual and it is a kind of resistance
to the normativity.

Along with the setting, R. Raj Rao's language is also transgressive and it is
a kind of resistance to the heteronormativity. Language and literature always prove
to be powerful weapons in the hands of the writers to resist the domination of the
authority. Language is a system through which human beings express their thoughts
and feelings and also perform various social activities. Language is a powerful tool
through which ideology is disseminated among people. Language establishes and
preserves the power relations of the society. The institutions of power use language
as a weapon to oppress and marginalize the weaker sections of the society. However,
language is not only use to exert power but it can be a powerful tool for the
marginalized sections of the society to counter power. Rao, in his novels, uses language
as a medium to bring to the notice the hidden gay subculture of India and to highlight
their conditions in the conservative Indian society. Since, gay fiction falls into the
category of minority literature, Rao deconstructs the mainstream language with the
extensive use of queer words and metaphors. Thus, he 'queers' the mainstream
language and through this he tries to create a space for queer literature within the
mainstream literature. Moreover, he not only queers language but also the prominent
Hindu myth which is a radical step towards deconstructing the heteronormativity. In
both The Boyfriend and Hostel Room 131, the language is deliberately erotic with
sensual and open descriptions of sexual activities of the queer protagonists. In a society
where sexuality is a matter of repression, writing or talking about it openly is strictly
prohibited. It is a rule to keep sexual matters in private and even if anyone wants
to talk or write about it, he/she should do that with the help of euphemisms. In such
a situation, Rao's deliberately open and erotic writing style is a powerful resistance
to the norms.

Rao, in his novel The Boyfriend, explores the hidden gay subculture of Bombay
with all its mannerisms through the gay protagonist Yudi. Yudi, being a gay, roams
about the city of Bombay in search of partners for casual sex. That's why, he is
familiar with all the hidden spaces, actions and the kind of slang words or language
used by the gay people in the city. Since homosexuality is prohibited in India,
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homosexual people cannot speak about or express their sexual preferences openly.
Rather, they talk in a coded language. It is evident when Yudi is in the Churchgate
loo and other people present their want to "determine if he was a cat or a pigeon"
(The Boyfriend, 3) to which Yudi gives "them the Indian nod to indicate it was okay;
he was a pigeon" (3). It means being a pigeon refers to have homosexual preferences.
Another such word is 'dhakka start' which is used to identfy himself as a gay. Again,
the walls of the loo are full of sketches depicting homosexuality to which Yudi also
wants to contribute. But, he fears of being caught up by his colleagues and hence
writes it in a coded language using food metaphors: "if you treat me to a chicken
biriyani, I'll give you a chocobar" (5).

Rao not only gives details of homosexual slangs but deconstructs the
mainstream language and popular proverbs through his writing. In the chapter, "A.K.
Modelling Agency", he talks about the kind of t-shirts with catchy slogans worn by
the models to attract customers. Among the slogans, one is "PEN IS MIGHTIER
THAN THE SWORD" (179). It is a popular proverb which states the power of
writing which can bring more changes than a sword. But Rao, here, connects the
two words 'PEN' and 'IS' to form one word 'PENIS' and states that just because
of the space between the two words, the proverb does not appear to be vulgar.

Along with language, Rao queers mainstream Indian myth in both the novels.
In The Boyfriend, Milind, even after his marriage with a girl, returns to Yudi in need
of financial support. He talks with his wife about Yudi who is a rich journalist and
therefore, his wife Leela asks him to go to Yudi's house and asks for help as their
financial condition is deteriorating. Eventually, after much enquiry, Milind finds Yudi's
house and visits there with a bag of puranpolis cooked by his wife for Yudi. Yudi
is extremely surprised as there is no hope for Milind to return after marriage. Out
of excitement, Yudi touches Milind's feet, washes and dries them with a towel. Yudi
is so happy with the gift of puronpolis that he savours them all at once. Milind stays
the night with Yudi and both satisfy their erotic desires after so many years. The
next day, Yudi gives him a bundle of notes and asks him to come again. Rao compares
this incident of Milind's return to Yudi with the myth of Krishna and Sudama. According
to the mythology, Sudama, a poor Brahmin, was a beloved friend and a devotee
of Lord Krishna. Because of his poor financial condition, his wife insisted him to
go and seek help from Lord Krishna. Initially, Sudama hesitated but forced by his
wife, he decided to visit his friend with a handful of puffed rice as a gift. When
Krishna saw his dear friend, he was very happy and excited. In spite of being the
king of Dwarka, Krishna did not hesitate to wash his friend's feet with warm water
and sandalwood and let him sit on the throne. Krishna was very happy with the
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gift of puffed rice and ate a part of it the moment Sudama gave him the bag. But
Sudama hesitated to ask him money or any kind of help and returned home empty
handed after three days. But surprisingly, when he returned home he found a palace
in place of his hut and his wife and children were dressed in elegant outfits. This
story is the epitome of friendship which gives the message that in friendship money
does not matter and a friend in need is always the friend indeed. Rao's comparison
of the friendship of Milind and Yudi with that of Krishna and Sudama queers the
ancient Indian myth where the friendship of Krishna and Sudama is viewed as
homosexual. Rao also deconstructs the proverb "a friend in need is always the friend
indeed" with that of "A FRIEND IN NEED IS A FRIEND IN NEED" (230) which
refers to the 'need' of both Yudi and Milind. Yudi is in need of sex and Milind is
in need of money. Hence both of them satisfy each other-Milind quenches Yudi's
thirst for sex and Yudi fulfills Milind's need for money. Unlike the friendship of Krishna
and Sudama whose friendship was based on selfless love and respect, Yudi and
Milind's friendship is based on selfish needs and therefore, both of them help each
other to fulfill their own desires. Again, on return Milind does not find his hut
transformed to a palace nor were his wife and children dressed in expensive clothes
"for Yudi was no God to effect overnight changes" (231).

Again, in Hostel Room 131, Rao compares the relationship of Siddharth and
Sudhir with that of Krishna and Arjuna of The Mahabharata. When Siddharth visits
Sudhir's house in Belgaum, Siddharth, with an intention to impress Sudhir's father,
tells him his plan to pursue PhD. Impressed by his idea, Mr. Raikar (Sudhir's father),
asks him to write an article in the Belgaum journal Pathway to God. Siddharth
immediately agrees to his proposal and imagines himself as Krishna and Sudhir as
Arjun to which Mr. Raikar insists Siddharth to prepare Sudhir "for the Battle of
Kurukshetra which, so far as he is concerned, is BE (Civil)" (Hostel Room 131,
89) but for Siddharth, it is the battle which they have to fight against their family
because of their homosexual relationship.  In Indian mythology, the friendship of
Krishna and Arjuna is the most famous of all other stories of male friendship in ancient
Indian texts. Krishna is the incarnation of god while Arjuna is a human being. Krishna
is the friend, philosopher and guide of Arjuna and he prepares Arjuna for the battle
of Kurukshetra when the latter hesitates to take part in the battle against a part of
his family. But, Rao's comparison of Siddharth and Sudhir's friendship with that of
Krishna and Arjuna queers the prominent Hindu myth.

Along with myths, Rao also deconstructs the caste discrimination of Indian
society by portraying his protagonists Milind in The Boyfriend from the Dalit community
and Yudi from the upper class society. Yudi does not believe in the caste discriminations
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neither he hesitates to have a relationship with Milind. Yudi says that though he belongs
to the upper class yet his homosexual preferences make him an outcaste in the society
and "outcastes, after all, can only expect to be friends with outcastes" (The Boyfriend,
74-75). Yudi does not think himself to be a Brahmin and embrace his homosexuality
as his only caste and religion. Yudi says that in India, the condition of the gays is
like that of the Shudras, oppressed by the straights who are in a privileged position
like the Brahmins. Another instance of deconstructing  the caste discrimination is when
Yudi compares their friendship with Ramakrishna (Indian Hindu mystic and Saint) and
Vivekananda, (Ramakrishna's chief disciple and a Hindu monk) and calls Milind as
his Vivekananda. Here also, along with deconstructing the caste system, he also queers
the relationship between Ramakrishna and Vivekananda.

All these instances show Rao's resistance to the heteronormativity through the
medium of his queer language and writing as he says "this coming together of sex
and word" (27). Along with language and writing skill, the endings of the two novels
also prove to be a resistance to the heteronormativity. Both the novels end with a
positive note with the union of the queer protagonists and happy ending of queer
fiction is a kind of threat to the norms. In The Boyfriend, Milind returns to Yudi
after his marriage with a girl and this return is situational as he is suffering for his
poor financial status. Only his homosexual relationship with Yudi saves him from this
financial problem. Again, in Hostel Room 131, Siddharth and Sudhir unite only after
Sudhir changes his sex to a woman with the help of an operation. So, in both the
novels, the union of both the couples is situational and conditional. In spite of the
conditions, the novels end with a happy note with the union of the couples and the
union of the queer couples is a gesture of resistance to the heteronormative union
of the straight couples.

Conclusion
Thus, the above discussion shows that like other marginalized sections of the

society, queer resistance also comes from their day-to-day activities. In the two novels,
queer protagonists are not radical enough to deconstruct the stereotypes. Rather, their
identity is somewhat ambiguous. This ambiguous nature makes the resistance of the
protagonists fractured--- somehow or other they conform to the norms of
heteronormativity. But, R. Raj Rao's deliberately erotic language, use of homosexual
slangs, queering myth and heterosexual spaces-all these are medium of resisting the
norms. His queering language shows that like other identity markers language is also
performative. It only allows to express what the norms of the society consider as
valid and censors what is considered as immoral or vulgar. Thus, language is also



ACADEMIA || 31

heterosexual which only foregrounds heteronormativity and prohibits to express other
non-normative feelings and emotions. Thus, deconstructing heterosexual language is
a powerful form of everyday resistance. R. Raj Rao adopts this technique of queering
language to highlight queer experiences in the mainstream society and also to create
a space and identity for the gay subculture within the mainstream society.
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Abstract

Postmodernism in a way or the other try to illustrate type
of hyper reality by disclosing several other issues. Arundhati
Roy's The God of Small Things employs postmodernist
themes, tendencies, attitudes and one can easily explore its
implications. The paper tends to address diverse,
multitudinous issues of Postmodernism. Arundhati Roy's
debut fiction The God of Small Things is unmistakably a
renowned novel of the twentieth century. The novel is
successful in portraying issues like hyper reality,
fragmentations, fragility, postmodern narrative techniques
like intertextuality of meanings, transgression of boundaries
etc. There is some subversion of narratives, playfulness of
meanings lying in the text. The characters are somehow
found dismantling the preconceived notions. Roy vividly
portrays the truth and reality of emotions by crossing
boundaries. A kind of transgression of boundaries is evident
throughout the text. Though the truth is a mere illusion
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here the characters do not flee from truth of emotions. As
the title suggests the novel deals with the presence of god.
Here Roy makes some difference and subverts the narratives
from 'big things', big events and happenings to the 'small
things.' Here lies the meaning of 'small god'. The god who
presides over man's affair is a powerless small god. The
paper focusses explicitly on the postmodern issues as well
as the deconstructions and subversions employed by the
author in the text.

Key Words: Postmodernism, Deconstruction, Hyper reality,
Gender biasness, Post structuralism.

Introduction

Jaques Derrida, the forerunner of the Deconstruction theory, developed it by
his own poststructuralist merge of linguistics, philosophy and literary analysis. According
to him they use language to construct as well as to organize the reality.It is language
which enables to give meaning to the world. A meaning of a word is possible only
its meaning to its relational another word. Things do not have single meaning rather
a meaning includes fragmentation, unstructured identity, cultureetc. As there is no fact
outside the society, therefore Deconstruction gives meaning of meanings. Deconstruction
is just a critical perspective of post structuralism which strongly argues that there
is no single meaning of a text rather it is reader centric, differs person to person
and the meaning is always fragile. Derrida demands the readers to read a text with
having these notions, to understand the prospect of truth. The concept of absolute
truth and objectivity asserts the notion of structure of the text that a text is not stable.
Derrida deconstructs some basic binary pairs like Masculinity over Femininity, Reason
over Passion, Truth over Passion.

It is Derrida who gives a new shape to Postmodernity. Postmodernism usually
adds a fixation that there is nothing any cohesive after realism. A postmodern writing
often deconstructs what usually things are. Readers find Postmodern literature complex
to comprehend as it has the applications of those colloquial languages, complex
methods and techniques, symbolic and fragile meaning; it often traces on weird things
and on less simplicity.Post modernity shows various conditions, subjectivity through
various mingled mindsets. It rejects objective knowledge.

Arundhati Roy resorts to deconstructive style of writing. Roy often dismantles
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the conventional notion. She subverts the norms and ethics and gives birth to a totally
new concept. Roy deconstructs the text by locating it in a circumstance that usually
sets the basic binary principles and subvert the substructure of the plot. Roy presents
'passion' and 'reason' as a binary pair in her novel. Roy throughout her novel try
to break down the norms as well as the preconceived notions that the readers tend
to focus only on the hierarchical binary 'passion'. To deconstruct is to subvert which
Roy skillfully presented throughout the novel and one can easily do a deconstructive
reading of the text. It deconstructs a good number of established norms, and also
an ethical, communal, political construct.

Without a doubt Arundhati Roy's,The God of Small Things is a postmodern
text which covers adequately some postmodern theoretical inputs. The novel can easily
be traced as postmodern feminist text. It makes a back seat to the Malayalee Syrian
Christian male who is always thinks to be right in all cases and tend to give leadership
to them only. There are many evidences that stand for giving guard to this assertion.
It is also true to Baudrillard's postmodern thoughts which reflets the 'hyper reality'
of a society. The vagueness, fragility, use of colloquial language, methods and complex
terminology which are marker of a postmodern novel is evident in the novel. There
is no absolute truth as truth is like a mere illusion here. There is a transgression
of boundaries here. A certain type of irony is also here in the text. Gender biasness
and feminism are relevant topics of discussion in a postmodernist text. Roy here,
kind of subverting the age-old customs that are attributed to women. Roy dismantles
the perspective of narrative here. Roy subverts the meta narrative here. The whole
narrative is from child's perspective. Intertextuality as an important device of
postmodern narrative is evident in the text. The subversive use of language, depiction
of hyper reality, fragility as well as vagueness, shifting perspective from big things
to 'small things' all are 'postmodernist' features, braking of customs and subverting
it to a new ground is fulfilled by the novel.

Objectives of the paper

The objectives of the paper are
-To analyse Postmodern themes and issues in a text
-To identify the deconstructive attitudes of a text
-To analyse Arundhati Roy's The God of Small Things as a Postmodern text
-To identify the deconstructive notions and subversions of conventions in the

text The God of Small Things.
-To forecast the gender biasness in the text.
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Methodology

There is a kind of eclectic, analytical as well as descriptive method is being
used in analyzing the subject matter of this paper. The paper is carried out by the
application of Postmodern theories as well as the theory of Deconstruction prescribed
by Jaques Derrida.

Theoretical Orientation

Jaques Derrida, a French philosopher, one of the major theorists associated
with post structuralism as well as post modernism. He is renowned for giving some
semiotic analysis to Deconstruction. Apart from it he gives some concepts like 'Aporia',
'Logocentrism', 'Phallogocentrism', 'Difference' etc, which are mentioned in his famous
book Off Grammatology. Derrida gives a new shape to the postmodern theory by
developing the theory of Deconstruction, he merges linguistics, philosophy and literary
analysis here. Deconstruction according to Derrida, discloses the concealed hypothesis
of a work of art. Peter Barry in his Beginning Theory,  assertsthat "For Deconstructionist,
firstly, exposing contradictions or paradoxes might involve showing that the feelings
professed in a poem can be at odds with those expressed." Peter Barry after that
"pointing to breaks, gaps, fissures, discontinuities is a way of implying that the text
lacks unity and consistency of purpose". After that he remarks that " the 'linguistic
quirks' which seem relevant include several kinds of linguistic oddity or non sequitur
of the kind of which undermine secure meanings." Peter Barry describes three stages
of deconstructive process which he calls as the "verbal", the "textual" and the
"linguistics".

Postmodernism is basically known for juxtaposing variant methods, techniques
and styles in an art. A postmodernist basically perplexed with the truth and ample
of meanings. Nicol in this regard asserts that "the term became overloaded with
meaning, chiefly because it was being used to describe characteristics of the social
political landscape as well as a whole range of different examples of cultural
production". Peter Barry in his Beginning Theory explains about what a postmodernist
critics do with a text:

They discover postmodernist themes, tendencies, and attitudes within literary
works of the twentieth century ad explore their implications.

They foreground fiction which might be said to exemplify the notion of the
'disappearance of the real', in which shifting postmodern identities are seen, for
example, in the mixing of literary genres (the thriller, the detective story, the myth
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saga, and the realist psychological novel, etc).
They foreground what might be called 'intertextual elements' in literature, such

as parody, pastiche, and allusion, in all of which there is a major degree of reference
between one text and another, rather than between the text and a safely external
reality.

They foreground irony, in the sense describe by Umberto Eco, that whereas
the modernist tries to destroy the past, the postmodernist realize that the past must
be revisited, but 'with irony' (Modernism/Postmodernism, ed. Peter Brooker, p.227).
They foreground the element of 'narcissism' in narrative technique, that is, where novels
focus on and debate their own ends and processes, and thereby ' de-naturalize' their
content.

They challenge the distinction between high and low culture, and highlight text
which work as hybrid blends of the two.

Analysis and Interpretation

Arundhati Roy, a literary genius in the field o literature has won Booker Prize
on her first novel The God of Small Things which was published in 1997. Her greatness
can be assumed by reading her first novel itself. Among her notable works Power
Politics, The Algebra Infinite Justice, War Talk, The Cost of Livingetc are noteworthy.
The God of Small Things revolves around a wealthySyrianChristian family. The plot
evolves in Ayemenon and the events are revealed in a fragmentary manner. The story
jumps between 1969 and 1993. There is some subversion in narrating the story as
it s from the perspective of child. The story revolves around two siblings namely
Estha and Rahel who get separated at a very early age due to the inconvenience
of their parents. They at first lives with their divorced mother, grandmother and grand
aunt. The central events of the text engage the faithful visit of their cousin who is
almost a half English, Sophie Mol, daughter of Margaret and Chacko, the brother
of Ammu. The rest of the novel takes place after the drowning of Sophie Mol in
the river. The novel basically showcases the incestuous attachment of the two siblings
which is the most controversial topics. Apart from it, the novel focusses on the 'small
things' rather the big things happen in the text. The novel presents Ammu having all
the powerful emotions, affections, strength, subordination as well as subversion etc.
After divorcing twice, she falls for an untouchable paravan Velutha who also loves
Ammu. They forward the story of the love making of a wealthy Syrian Christian
woman and an untouchable paravan concerns on castes and religious system of the
place of that time period. The novel also explores hypocrisy of Baby Kochamma.
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She stands like a real matriarch in the house after the death of Papachi. Unlike her
Papachi is the patriarch in the house and the two-woman characters Mammachi and
Ammu seems subordinated and marginalized to some extent in the hand of Papachi.
The novel then progresses into some kind of absurdity, fragility, vagueness and with
these there is a parallel portrayal of socio-political issues in the novel. The novel
can be seen as an attempt at questioning the conventions, norms and customs. On
the other hand, Postmodern issues are adequately evident.

To deconstruct a text is generally mean to dismantle the subject matter that
is framed by the author, by locating in a circumstance to set the basic binary principle.
Arundhati Roy throughout the novel try to break down the customs and preconceived
notions, focusses explicitly on the hierarchical binary 'passion'. The novel is basically
from child's perspective as the plot revolves around two twins and their traumatic
experience of being apart from each other for about twenty three years. The innocence
of the two child are spoiled by the rawness and ruthlessness of the societal norms.

Derrida in his Of Grammatologyfrequently uses terms like deconstruction,
logocentrism, phallogocentrism, aporia to denounce the concept of absolute truth and
pull apart objectivity. He asserts that astructure of a text is not stable and also that
a text has multiples of meaning about which Reader Response Theory talks about.
Derridean deconstruction demands the readers not to come to a text with some
preconceived notions rather to make a close reading of the text to come out with
the truth that is hidden in it.

Roy throughout the text dismantles the conventional set up, structure, character
portrayal of women. The novel questions the conventional stereotypical of mindsets.
The women characters here are far more ahead from that of the silent space that
generally are attributed to women in any conventional novel.The patriarchal society
of India find all the way to abuse women as morally wrong. She subverts the narratives
to women by showcasing hundreds of small events. It is Ammu who feels the rigidity
of her village as well as her bad-tempered father, hatches to runs away from Ayemenon
and from the clutches of her father.It is Mammachi to let her husband agree to let
her daughter "spend the summer with a distant aunt who lived in Calcutta" (Roy 39).
There are three generations of women throughout the novel and each of them are
from varied circumstances. There is Mammachi representing the oldest generation in
the novel then Ammu and then Rahel representing the youngest generation. Abuse
to women is carried from the oldest generation itself when Papachi asked her to
leave her career on violin as she is a promising violinist then. There is always a
difference lies in preferring the boy child than to the girl child Ammu. Ammu's character
if felt with the maltreatment of society towards women. Ammu's daughter Rahel on
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the other hand have no place either in the society or in the family. Rahel stands
as an evident to her mother's injustice. Towards the middle and later part of the
novel there seems a swift to make the women characters stronger and rebellious.
Mammachi who remains a silent victim for years later successfullyestablished a pickle
factory and become its owner.Ammu on the other hand a rebellious character. After
divorcingtwice, she is seen as something 'other' to the society as it goes against the
so-called societal system. She felt injustice when her sibling Chacko is sent to pursue
his higher studies and she on the other hand is not even able to make herself pull
apart from her father as well as the societal conventions. Her marriages are not the
successful one and after the second divorce she got a worse position in the society.
Society expects a woman to accept a man with all his flaws and also not to go
against him as he is considered as a god like figure, Ammu does not do that; Roy
here skillfully dismantles the preconceived notions like this through the character of
Ammu. Unlike Ammu, her daughter Rahel is grown up with accepting all the facts
and is not mentally restricted. She accepts that her parents are divorced and says
it to people without any hesitations. Baby Kochamma the grand aunt of Rahel and
Estha seems to be the real 'matriarch' of the house where her character gets prominence
throughout the novel.

Roy throughout the text foregrounds how private relationships are socially,
politically regulated. A breaking down of 'love laws' is evident in the novelwhich "lay
down who should be loved. And how much". Who to love in what way, to what
extent results inocclusions of the real meaning of love.This is the reason that results
on the unnatural subversion of 'love laws.' The romantic, platonic, familial love
relationships that are being portrayed throughout the text is later slowly become
smashed only by the social politics; this not only true to love relationships but to
caste, religion as well. The love relationship of Ammu and Velutha which seems to
be the central 'love relationship' of the text portrays the attraction and affection of
an untouchable towards a Syrian Christian woman and vice versa. Roy's presentation
of the affair questions in a way or the other about the caste and religious systems'
prominence in India. After getting heard about the affair Baby Kochamma rushes
to the police station with a false rape charge. Hence on the other hand most debated
incestuous relationship is made by the two siblings Rahel and Estha. Roy showcases
a different kind of affection and emotion between them. Roy neither give any
justification to the relationship nor give any reason. Ultimately the love making of
the twins smashed up the whole preconceived notions of the 'love laws' and established
a new notion in the whole literary scenario of the time period.

Arundhati Roy's greatness throughout the novel is reflected through her use
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of the narrative style that she completely subverts the narratives as the whole narrative
is from child's perspective. The narrator incorporates thoughts and images that are
attributed to Rahel and Estha. The narrator here emphasizes the interaction as well
as the playfulness of the child. Their need of language in expressing their extreme
emotions are reflected through some extreme attachments. Roy uses the children's
mental language in narrating the novel. The use of the unconventional spelling, grammar
represents Rahel and Estha's point of view. The act questions and satire the language
of the adult world. The breaking down of norms, forms and conventions as a whole
destabilize the preconceived notions of the text.

Arundhati Roy's The God of Small Things covers postmodern ethics. It is
just an exercise in showcasing postmodern practice. The plot of the novel explores
a postmodern dry place where the story revolves. One of the most important features
of post modernism is to paint the emotions of human being as it is. Every possible
reality is expressed in a postmodern text. It is continued throughout the novel The
God of Small Things where Baby Kochamma falls in love with father Mulligan, a
handsome Irish monk. Ammu the wealthy Syrian Christian women fall for the
untouchable Velutha and later on the most controversial incest scene happens in the
novel between the two twins Rahel an Estha. 'Transgression of boundaries' is
anothersignificant postmodern feature. The novel transgresses all possible boundaries
here. The children do not accept any limitations as well as boundaries as adult think
of. They are engaged in an incestuous relationship for which Roy does not give any
judgement as well as justification. It remains one the most needed attachment of the
twins after their separation. Ammu divorcing twice engages in a love making with
Velutha and kind of satires the taboos and conventional stereotypical mindsets of the
period. Chacko marries Margaret after falling in love with her, but at last she leaves
him and marry an Englishman.

Postmodernism in a way encourages 'little narrative' rather 'meta narrative'.
Post modernists acknowledge that grand narratives have lost their authority to
persuade. Roy's novel is a satisfactory one for postmodern 'little narratives.' A kind
of breakdown of 'love laws' which seems to be the grand narrative here is being
dismantle throughout the text. Roy advocates truth throughout. The narrative explores
the destruction of small wishes and small dream into pieces. The title itself is concerned
with the small things. The whole narrative is from child's perspective there is a kind
of language, grammar is being used throughout the novel to portray the angle of the
narrative as it gives importance to the marginalized one.

There is a kind of postmodern absurdity evident in the text. Roy brings out
absurdity the funeral service scene of Sophie Mol, Chacko and Margaret's daughter.
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Sophie Mol's mother and her biological father Chacko are standing together with
some alienation, they cannot touch each other. The scene fulfils postmodern tendency
as Heidegger shows a mere "Temporality". Roy's text also brings out an absurd practice
of Syrian Christian family in Kerala. It's like performing as a microcosm of the unhealthy
society of the current days with its power hungry, self-centeredness as well as exploiting
the helpless and low caste people.

One of the postmodern issues is Paranoia. It is a thinking process when one
feels worry and anxiety and feels some illogical illusion. Ammu throughout the novel
is a victim of Paranoia. There is one scene where Ammu's boss Hollick calls her
husband one day, Hollick told her husband that he wants him to leave for a few
days leaving his attractive wife in Hollick's bungalow. Ammu thinks that the whole
world is conspiring against her when she comes to know that from her husband.
Her husband then threatens her with dire consequences. Ammu feels Paranoia, pulls
out the heaviest book from the book shelf and started beating her husband. After
that she leaves Calcutta with her two children.

Conclusion
Postmodernism attempts of a literary text tends to downgrades the author

of a text and gives instant importance to the reader in explaining a text with multiple
implications on their own understanding; the decline of the author as Roland Barthes
says "death of the author" in his book The Routledge Companion to Postmodernism.
Postmodernism rejects objective knowledge and grants license to choose one's own
real identity. Arundhati Roy's The God of Small Things is fulfilling most of all the
postmodern criteria's. It develops the concept of 'hyper real' by going against to the
so called societal customs. It somehow rejects the biblical truth and celebrated a
postmodern reality. Truth is a mere illusion here. There is no acknowledgement of
good or bad, truth and myth, correct or incorrect here. Roy does not give any
justification to the novel rather she leaves it for the reader to pave the path as they
want to. A slight satirical tone as well as employment of some sarcasm is evident
in the text which can be perceived by an intense reading of the text. She subverts
the whole notions as well as the narrative to child's perspective. She knowingly makes
some grammatical errors and there is a need of language at the same time failure
of language to fulfil the two child's affections and emotions. They are awkward about
their feeling and uncertain about their expression. The incest scene has multiple
meanings. There is a huge subversion lying here. Breaking down of norms and customs,
values and traditions, Roy perhaps successful in deconstructing the whole norms and
notions of the time period.



46|| ACADEMIA

References :

Abrams, M.H., Harpham, Galt, Geoffrey. A Handbook Literary Terms. India ed.
Cengage  Learning India Private Limited. Print.

Barry, Peter. Beginning theory: An introduction to literary and cultural theory,
Manchester Unversity Press: Manchester and New York.1995. Print.

Derrida, Jacques. Of Grammatology. Trans. Gayatri Chakravorti Spivak.
London : The John Hopkins University Press. 1976. Print.

Hariharasudan, A. "Postmodern Readings into Arundhati Roy's The God of Small
Things, Manju Kapur's A Married Woman and  Aravind Adiga's The
White Tiger".Shodhganga@INFLIBNET

Lyotard, Jean- Francois, The Postmodern Condition: A Report on Knowledge. Trans.
Geoff Bennington and Brian Mssumi. Manchester: Manchester
University Press.1984. Print.

Nicol, Bran. The Cambridge Introduction to Postmodern Fiction, UK: Cambridge
University Press. 2009. Print.

Roy, Arundhati. The God of Small Things, New Delhi: India. 1997. Print.

Saravanan, Priya. "A Psychoanalytic Deconstruction of Arundhati Roy's The God of
Small Things". Language in India. Vol 19:5 May 2019.



ACADEMIA || 47

Host Preference and Feeding Behaviour of
Aulacophora Foveicolis

Anindita Dutta
M.Sc. in life science Dibrugarh University, 2021

E-mail: aninditadutta17@gmail.com

Abstract

Aulacophora foveicollis (Red Pumpkin Beetle) is one of the
most injurious pests of cucurbits in India (Rashid, Khan,
Arif, & Javed, 2014). To find out its most preferred
cucurbitaceae plant an experiment was laid in completely
randomized design. Three cucurbit plant leaves of Benincasa
hispida  (Ash  gourd),  Lagenaria  siceraria  (Bottle  gourd)
and  Momordica  charantia  (Bitter gourd) were provided.
The highest area of leaf consumed in 24 hours duration
was found in Ash gourd leaf. On an average, area of a
leaf consumed by an adult red pumpkin beetle is 91mm2
of ash gourd, 6.5mm2  of bottle gourd and 0mm2 of bitter
gourd. Leaves of bottle gourd are not much favored and
bitter gourd leaves were left uneaten by the beetles during
the 24 hours study duration.

Red beetles prodigiously feed on leaves, flowers and fruits
of Ash gourd plant. They can cause damage up to 75-80%
of ash gourd seedlings (Rashid, Khan, Arif, & Javed, 2014).
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The average consumption of an adult red pumpkin beetle
in 24 hours duration on ash gourd leaf is found to be
approximately 87.7mm2.

Key Words: Ash gourd, bitter gourd, bottle gourd, food
preference, feeding behaviour and red pumpkin beetle.

Introduction
Animal Behaviour is the internally coordinated response or sequence of

responses of an animal towards internal or external stimuli (Levitis, Lidicker, & Freund,
2009). Response is related to certain need of the animal such as getting food, acquiring
and maintaining living space, protection, courtship and mating (Agarwal, 2018). Animal
behaviour can be vastly categorized into innate (inborn) or learned (acquired). One
of the striking examples of animal behaviour is the "Feeding Behaviour". Feeding
behaviour is any action of an animal that is directed towards the procurement of
food or nutrients (Ruiter, 2015). Feeding behaviour is generally innate in lower group
of animals. A precise feeding behaviour is the characteristic of a species and it is
performed  by  all  members  of  that  species  population  throughout  its  geographical
range (Agarwal, 2018). Thus, studying feeding behaviour provides information about
a species. Behaviour can be studied in both natural condition (European School of
Thought) or in captive condition (American School of Thought). In natural condition
close observation is sometimes difficult especially in case of large bodied animals.
Also captive condition can make animals stressed which may suppress their actual
activity or behaviour. Both natural and captive conditions have their own advantages
and disadvantages. But, if the subject animal is very small in size and its optimum
survival and favorable conditions can be provided in a laboratory, it is advised to
study it under captive condition.

Aulacophora foveicollis is preferably called as the common red pumpkin beetle.
They are polyphagous insects and are major pests on wide varieties of Cucurbitaceae
family (Khan, Alam & Rahman, 2011). They belong to the family Chrysomelidae of
order Coleoptera. Red pumpkin beetle  like  other  herbivore  insects  have  large
gut  capacity  and  feed  voraciously  on  leaves (Rashid, Khan, Arif, & Javed,
2014). They are widely distributed in western parts Mediterranean region, East-
Australia and Southeast Asia (Moorthi & Balasubramanian, 2016). Both larval stage
and adult stage are responsible for the damage to cucurbit leaves, seedlings and flower.
Adult beetles chew in between the veins using their mandibles making circular trenches
(Kamal, et al., 2014). The adult A. foveicollis is approximately 6-8mm long and deep
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orange to reddish in colour (Ali, Ahmad, Hassan, Anees, & Naeem, 2011). Their
antennae is about half of its body size. They lay eggs in clusters in the soil at the
base of cucurbit plants. The larvae feed on the roots causing root injury causing them
to become swollen, discoloured and distorted. The adult red pumpkin beetle usually
attacks a leaf in clusters. 30oC is the optimum temperature for them to feed on
the plant (Kamal, et al., 2014). Their feeding behaviour and food preference is very
much essential for an agriculturist to control or minimize their damaging effect on
cucurbit plants (Islam, Ali,  Islam, & Bari, 2016). However, spraying wood ash, neem
seed oil and detergent can be used to control small infections of red pumpkin beetles.

Objective of the paper

(a) Food preference of adult red pumpkin beetle
(b) Adult red pumpkin beetle's per day leaf consumption in millimeter square

(mm2)
(c) Pattern of eating

Methodology
The experiment was conducted to observe the feeding behaviour of red

pumpkin beetle. The experiment was conducted from the period 20th May 2021
to 30th May 2021, at my own residence Na-ali, Jorhat, Assam. Temperature recorded
was 29±20C.

(a) Experimental observation
Three adult pumpkin beetles were collected on three different bowls half filled

with moistened soil. Fresh leaves cut at the end of petiole were provided with water
soaked cotton pad so that they didn't dry out. The leaves selected for experiment
were Ash gourd (Benincasa hispida) leaves, bottle gourd (Lagenaria siceraria) leaves
and bitter gourd (Momordica charantia) leaves. To prevent the beetle from escaping,
nets were used to cover the bowls. This procedure was repeated for 3 consecutive
days to observe which plant leaf  it favored. The pattern of eating was also monitored.
After every 24 hours the leaf area consumed by each beetle was measured by using
a standard square millimeter graph paper. One small square in the graph paper is
equal to 1mm2 area. The most consumed leaf was concluded to be the preferred
host.

In an another set of experiment, three adult pumpkin beetles were collected
on three different bowls half filled with moistened soil. Fresh preferred host leaves
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cut at the end of petiole were provided with water soaked cotton pad so that they
didn't dry out. To prevent the beetle from escaping, nets were used to cover the
bowls. This procedure was repeated for 3 consecutive days to calculate its average
consumption in its preferred host leaf in 24hours duration. After every 24 hours the
leaf area consumed by each beetle was measured by using a standard square millimeter
graph  paper.  One  small  square  in  the  graph  paper  is  equal  to  1mm2
area.  An  average consumption value of three adult red pumpkin beetles in 24 hours
was then calculated.

(b) Field investigation

The pattern of feeding of the pumpkin beetle was observed through field
investigation in its natural condition on Benincasa hispida (Ash gourd), Lagenaria
siceraria (Bottle gourd) and Momordica charantia (Bitter gourd) RESULT

Food preference

In the experiment, from the provided cucurbit plant leaves (ash gourd, bottle gourd,
and bitter gourd) ash gourd is identified as the most preferred food by the red pumpkin
beetles.

TABLE 1: Preferred cucurbit leaf by the adult red pumpkin beetle

No.  of 

Days 

Feeding 
time 
(pm) 

Duration 

(hours) 

Consumption in 
Ash gourd leaf 
(mm2) 

Consumption in 
Bottle gourd leaf 
(mm2) 

Consumption in 
Bitter gourd leaf 
(mm2) 

1 3:00 24 87 0 0 
2 3:00 24 97 2.5 0 
3 3:00 24 89 1.7 0 

ME
 

91 6.5 0 
 

The area consumed in Ash gourd leaf is 91 mm2, bottle gourd leaf is 6.5 mm2
and bitter gourd leaf is 0 mm2. The highest consumption is found in ash gourd. Leaves
of bottle gourd are not favored much and bitter gourd leaves are left uneaten by
the beetles during 24 hour duration. Quite a few big (12±2 mm2), medium (5±2
mm2) and small (1-3 mm2) circular trenches were made in ash gourd leaves. Only
2-3 small circular trenches (1-2 mm2) were made in bottle gourd leaf. The host
preference order found to be is Ash gourd> Bottle Gourd> Bitter gourd.
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Food consumption
TABLE 2: Total food consumed per day by an adult red pumpkin beetle on ash
gourd leaf is recorded and presented in the following table.

No.  of 
days 

Feeding 
time 
(pm) 

Duration 
(hours) 

Area consumed by 
Red  pumpkin 
beetle 1 (mm2) 

Area     consumed 
by Red pumpkin 
beetle 2 (mm2) 

Area  consumed by 
Red pumpkin 
beetle 3 (mm2) 

1 3:00 24 87 93 81 
2 3:00 24 97 89 88 
3 3:00 24 89 90 76 

M 91 90.6 81.6 
 
Average consumption in ash gourd leaf is approximately:  (91+90.6+81.6)/3= 87.7
mm2.

Field investigation
Field investigations showed that red pumpkin beetle injures the ash gourd plant

more than they do damage the bottle gourd plant. Their trenching behaviour occurred
at all growth stages of host plants. Beetles flew on leaves; chew in circular trenches
but leaves the veins isolated by trench. Veins of the leaves were not eaten by these
beetles. The whole leaf is then riddled with holes. This makes the leaf look like a
net. The leaf eventually dies and falls off from the plant.

Discussion
In the present study ash gourd is found to be the most preferred host of

red pumpkin beetle, bottle gourd as less preferred and bitter gourd as non-preferred
host. The highest percentage of leaf area damage per plant was observed on ash
gourd and a very low percentage of leaf area consumption on bottle gourd. The
present study gives a similar result to the observations made by Kamal, et al., 2014
(Kamal, et al., 2014) and Khan, Alam, & Rahman, 2011 (Khan, Alam, & Rahman,
2011). Kamal, et al., 2014 (Kamal, et al., 2014); reported the bitter gourd as the
lowest preferable host to the Red pumpkin beetle. Saljoqi & Khan, 2007 (Saljoqi
& Khan, 2007); also observed the lowest attack by red pumpkin beetle on bitter
gourd in their study. Acc to Khan, Alam, & Rahman, 2011 (Khan, Alam, & Rahman,
2011); the highest percentage of leaf area damage per plant was observed on musk
melon leaves followed by sweet gourd and ash gourd. As musk melon and sweet
gourd leaves were not used in present study, therefore ash gourd is showing to be
the most preferred host. According to Khan, Shah, & Usman, 2015 (Khan, Shah,
& Usman, 2015); bottle gourds are least preferred and hold negligible population
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of red pumpkin beetles. Had the researcher used bitter gourd leaves in their experiment,
the beetle would have bitter gourd as the least preferred host plant. According to
Sarker, Ali, Islam, & Bari, 2016 (Sarker, Ali, Islam, & Bari, 2016); the consumed
amount of sweet gourd leaf and bottle gourd leaf by an adult red pumpkin beetle
in its lifetime are statistically similar which contradicts with the observations made
by other mentioned researchers. This difference in the result may arouse due to
difference in the climatic conditions and the duration of exposure of red pumpkin
beetle to the leaf.

Conclusion
The results of this study indicate that there is a significant variation for host

preference of red pumpkin beetle among ash gourd, bottle gourd and bitter gourd
plants. From our study, it can be concluded that red pumpkin beetle prefers ash
gourd leaves in comparison to bottle gourd and bitter gourd leaves. Though red
pumpkin beetle is a polyphagous pest, it probably prefers tender leaves like ash gourd
leaves. Bottle gourd leaves are crisp as compared to the ash gourd leaves and bitter
gourd leafs are not at all preferred may be due to the presence of alkaloids or other
chemical substances.
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Abstract

Changes in society, student expectationsand technology motivated
university and college faculty and instructors to rethink pedagogy
and teaching methods in the era of online learning. Continuing
advances in digital technologies, social media and mobile devices
such as smartphones and tablets, give the end user, the student,
much more control over access to and the creation and sharing
of knowledge. This empowers students, faculty and instructors in
finding ways to influence this enhanced student control to increase
their motivation and engagement. More recently, developments in
artificial intelligence for teaching and learning, virtual and
augmented reality have further emphasized the importance of
technology enabled learning. In this paper an attempt has been
made to highlight about the pedagogical aspect for online teaching
and learning.

Introduction:
Pedagogy defines the methods adopted for conducting teaching-learning

sessions using various strategies and approaches adopted by teachers to ensure the
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fulfilment of the teaching objective. The primary objective of pedagogy is to develop
effective learning experiences. It is the study of teaching and learning in alignment
with the predefined goals of education. In the teaching-learning process, there are
two entities involved, the teacher and the student. Pedagogy acts as a bridge of
communication between the two. It involves the methodologies to be adopted by
the teacher to deliver a lesson and the techniques to assess the student's response
to the information being imparted. However, Pedagogy, in general, is a mix of
knowledge and skills that is essential for successful teaching from teachers and
facilitating development in students. While teacher pass down knowledge to the
younger generation, students in turn learn to develop those knowledge hence, both
teachers and students are at the centre of the learning process.

To enhance the interaction between the teacher and students, educationists
consider pedagogy as a tool of effective teaching and learning and have developed
various effective pedagogical practices for the same. Education has gone through a
lot of transformation over the past many decades. It is within the reach of more
learners than before. Also, today, formal education is available in many disciplines
of learning, for various categories of learners and is deliverable through technology-
enabled channels. This has been possible because the pedagogical practices have also
evolved with the changing world around. The demand for quality education is at an
all-time high today. So, effective pedagogical approaches are of vital importance in
providing quality education.

Importance of Pedagogy in Teaching
Quality teaching pedagogy provides strong foundations for learning. It helps

students in developing advanced concepts and abilities and the right pedagogy enables
teachers to observe the academic progress of their students.  Right pedagogy is
important

� To improve quality of learning
� To make students more receptive during the learning sessions
� To improve student's participations
� To impart knowledge effectively across a spectrum of learners
� To develop higher cognitive skills in students

Factors Affecting Pedagogy
Various factors and pedagogy teaching methods influence the pedagogy to

be adopted in a particular teaching-learning process. Some of these are subject,
curriculum, motivation to learn, and competence of the teacher. The learning styles
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of students and the availability of infrastructure also influence the pedagogy. These
are as follows

Competence of the teacher
A competent teacher keeps the students motivated, interested and eager to learn.

Also, such a teacher employs a judicious blend of skills, abilities and knowledge.
Learning Styles of the Students
An idea about the students' learning styles helps teachers to adopt the

appropriate pedagogical approaches.  The pedagogical approach that complements
students' learning styles helps accelerate the learning process. It keeps students
motivated and interested in learning.

Field of Study
The field of study also influences the choice of pedagogy. For example, physics

requires a balance of theory and laboratory sessions. Political science, on the other
hand, does not need laboratory sessions. Architecture requires field visits, besides
theory and laboratory sessions.

Availability of Additional Resources
Projectors, virtual laboratories, etc. help extend the scope of the teaching-

learning process. Such educational resources keep the learning sessions lively and
students engaged.

Education System
The policies of an education system, curriculum standards, etc. also influence

the pedagogical approach. For instance, an exam that tests the ability of a student
to memorize and recall facts discourages the instructor to employ a learning pedagogy
that develops higher-order thinking.

Online learning
Online learning has become a significant part of higher education. Any modern

pedagogy must account for students finding, analyzing and applying knowledge from
a growing number of online tools, platforms and sources. Higher-order skills, like
critical thinking and the ability to learn more independently, as well as in larger groups,
are essential for engaging in online learning in a meaningful way. Students must be
comfortable in using technology to help them learn and to access, share and create
useful information and gain better fluency in a subject. Educators, in turn, can use
technology to enhance course materials and further support their pedagogies through
blended learning that combines classrooms with online teaching, flipped classrooms
that provide materials students can access after class, like videos, lecture notes, quizzes
and further readings. They can integrate new forms of technology to teach, like
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videos, animations and simulations through sources like YouTube channels, Digital
textbooks, podcasts and clickers. All of this content enhances the experience for
students.

Preparing to Teach Online
For preparing to teach online, the following basic computer and internet

knowledge and skills have to acquire
� Setting up folders and directories on a hard drive
� Proper use of word processing software: cut, copy, and paste; minimize and

maximize windows; save files
� Handle email communications including attachments
� Use a browser to access the Internet
� Blackboard basics such as making your course available, managing the course

menu, adding items and attaching files etc.

Online Learner Characteristics, Technology and Skill Requirements
To be a good candidate for online learning, the student must be committed

to learning, have a positive attitude, be willing to take on a challenge, and possess
time management skills. Generally, the traditional classroom allowed, even conditioned
the learner to be passive. In contrast, the online learner will need to take an active
role in the learning process. The learner must be self-directed and motivated to
succeed in online learning. Online learners require differing skills. According to
Biesenbach-Lucas, "online learners must not only understand ideas and concepts, they
must be able to explain them articulately to others using text. Successful online learners
need an environment where they can both acquire and exercise their skills to achieve
personal learning goals" and receive support and assistance from the online instructor
as needed.

Technology and Skill Requirements for Students
The following computer and technology skills have been identified for the online student

� Ability to use devices to communicate with other systems to access data,
upload and download

� Ability to use email to create, send, respond, use attachments
� Ability to use presentation graphics such as PowerPoint to create slides,

displays
� Ability to create multimedia presentations
� Ability to use word processing
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� Ability to navigate systems such as Blackboard and the Internet
� Ability to navigate a Windows or operating system to manipulate files using

file manager, determine active printer, access installed applications, create and
delete directories and files.

Effective Online Pedagogy
Online learning is not "slapping classroom content online "(O' Neil, Fisher,

& Newbold, 2008, p. 18). The use of a delivery mechanism, such as the Internet
or Blackboard "should not define the pedagogical practice." The technology should
provide "the mechanism through which the online teacher implements the best pedagogy
for that course or topic" (McVay et al., p. 6).

The online teacher must use technology to enhance the course content. By
utilizing the positive aspects of technology, the online teacher can provide a quality
educational learning experience. An effective online pedagogy is one that emphasizes
student-centered learning and employs active learning activities. Bill Pelz (2009), a
Professor of Psychology and Sloan Consortium Award for Excellence in Online
Teaching  winner, provides three principles of effective online pedagogy

� Principle 1: Let the students do most of the work. The more time students
spend engaged with the content the more they will learn.

� Principle 2: Interactivity is the heart and soul of effective asynchronous learning.
� Principle 3: Strive for presence: social, cognitive and teaching presence.

Online Teaching strategies and the Role of the Online Teacher
In order to offer high quality instruction in online learning, online course

instructors should hold a certain set of beliefs about learning. The North American
Council for Online Learning reports that, "many students in the 21st century don't
think of technology as something separate from daily life, and perhaps online learning
should not be thought of as separate from the teaching and learning that goes on
in schools every day". According to Watson, four core competencies that the online
teachers should enhance through professional development are provided below.

� Teachers must develop heightened communication skills, particularly in written
communication. In many programs, teachers and students are communicating
primarily through email, discussion board postings, and other texts, therefore
the teachers must recognize the tone of their writing and pay attention to the
nuances of words.

� In asynchronous programs, time management skills are critical for teachers
and students, because they can be online at any time.
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� In synchronous programs, teacher planning is an issue as lectures must have
a multimedia component that requires much more planning for than is usual
for traditional classrooms.

� If teachers have students with disabilities, they must know how to adapt course
content and instruction to meet these students' needs. Reaching visually
impaired, hearing impaired, or learning-disabled students online can be quite
different than in a physical classroom.
The traditional face-to-face learning environment is teacher-centered. The

teacher controls the delivery of the information. With the advent of the Internet, access
to vast resources of data and information, learners are no longer dependent on faculty
for knowledge. The ability to learn online has altered this dynamic enabling an
environment that is controlled or negotiated by the learner. A learner-centered online
classroom that has the ability to enhance the interactivity and collaboration. Online
instructors are now facilitators of information guiding students toward solutions. A
change or modification to the instructor's pedagogy is required. In order for online
learning to be successful, teachers as well as learners must take on new roles in
the teaching-learning relationship and faculty must be willing to release control of
learning to the students.

The instructional strategies identified by the Illinois Online Network as effective
strategies used in the face-to-face classroom that can be transferred into an online
learning environment are

Discussion/Forum : Adult learner prefers this instructional strategy because
it is interactive and facilitates participation. The discussion format allows the
learner to explore his/her life experiences and apply them to new situation.
Self-directed Learning : Online learning supports the self-directed learner
in pursuing individualized, self-paced learning activities.
Small Group Work : The online course can be divided into smaller, more
manageable groups. The small group can discuss content, share ideas, solve
problems, and provide peer feedback for assignments.
Project : The learning experience is made more relevant with projects. Online
projects can be tailored to give students an opportunity to pursue their special
interests and relate to their chosen career field. Projects can be done
individually or within groups.
Collaborative Learning : Combining two or more students to work together
on a project of assignment. Collaborative learning can be more effective than
competitive and individualistic efforts in promoting cognitive development, self-
esteem and positive student-student relationships.
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Conclusion
In this way, the well-thought modern-day pedagogy is a complete interrelation

of the concepts and ideas, along with the ways of teaching the students. It also indicates
that these practices have direct involvement with the student's achievements, results
and skills developed after following the approach.
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¼

3¼ ‘‘Culture is that complex whole which includes knowledge, be-life, art, morals,
law, customs and any other capabilities and habits acquired by man as a member
of society.’’ - Edward B. Tylor; Primitive culture, 1889, P.no-1
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Myth Myth

Mythos

Mythos

... myth is to be taken here as a story,
what is the story about? For folklorists above all, myth is about is the creation of
the world.

Noah

Genre
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“Myth originally meant ‘spech’ or ‘word’ but in time what the greeks called ‘Mythos’
was separated out from, and deemed infenior to ‘logos’. The former came to signify
fantasy, the latter, rational  argeement. This process was a tortuous one, but the
result was crucial .....” - Laurance Caupe, Myth (the new criticalk Idiom), p.9
Robers A. Segal, Myth : A very Short Introduction, P. 5

Ibid

“So we may say that a myth is typically a traditional sacred story of anonymous
anthorship and archetypal or universal significe which is recounted in a certain
community and is often linked with a ritual; that it tells of the deeds of superhuman
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Teaching of Music Music is an art with endless

ramifications and innumerable psychological and cultural affiliation.

(Vocal)
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Amelia Maciszewski

“It was not possible for a woman who did not belong to
a “family of hereditary musicians” to come up in music, as her life’s work”. She
continues to say, that the women were taught Indian music merely like a finishing
school idea, so you learned how to cook, sew and know little about music. This
observation is so very true. I can remember my childhood days, when my grand
father who was a Zamindar, had a resident musician to teach his ten daughters vocal
and instrumental music. None of them became accomplished musicians. More over,
even if they had attained the musical knowledge, the parents and spouses would have
objected for their public performance.”
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